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What is the Common Good?  

‘In the face of difference, the common good is an achievement, not a fact’ 
(Galston, 2013, 11) 



Arts as a Common Good 

John Dewey  

‘Philosopher of the common good’ 



Art as the Common Good: How? 



Art as the Common Good: How? 



Common Good 



Private Good 



HE and the Common Good 



HE and the Common Good 
 

 

 

 

 

 

 

 

“Higher education needs a rationale that grounds its continuing knowledge-
related functions in real locality”  

(Marginson, 2011, p414) 



Modular assessment and the Common Good 



Common Good and Social Justice 



"Teaching and teacher education for social justice ... entails engaging 
learners in critical thinking, caring about them and fostering relationships 
with them and their families and communities, getting to know their lives 
inside and outside the classroom, valuing and building on the experiences 
they bring with them into the classroom by making learning meaningful to 
their lives, noticing and challenging inequities and injustices that prevail in 
education and society, understanding and interrogating teachers’ own 
positioning, beliefs and attitudes and their role in sustaining the status 
quo, and at individual and/or collective levels working with and for diverse 
learners to advocate for more just and more equitable life chances for all 
students, to imagine and work for a more just society"  

(Kaur, 2012, p. 486)   

 





Social Justice and the Common Good in ITE 



 

 

 

 

       



Area of Specialism 
 

 



Leadership In Learning and Teaching 
 

 



Leadership In Learning and Teaching 
 

 



“Theatre in Education is one project in a portfolio that 
we facilitate for pupils from areas of disadvantage in 
Northern Ireland. This project impacts both curriculum 
and aspiration as the pupils experience interactive 
learning that they can apply in their everyday lives but 
also experience a taste of university which we hope will 
whet their appetite for higher education in the future. 
The project is solely organised and carried out by 
student teachers who take ownership of the project and 
make a positive impact on the pupils involved, making 
this an extremely successful Widening Participation 
taster project.” 

 

Jayne Hamilton, Widening Participation Officer 



“Brought out and played to individual strengths” 

“Provided opportunities to discover what I’m actually 
good at” 

“The experience will serve us well when out in the 
workplace” 

“Really helped us put to use the skills we’ve learned in 
drama as well as ‘teacher - real world’ skills” 

“I was able to take what I have learnt over the past 2/3 
years and apply it” 

“I feel so much more confident to direct/plan a school 
production” 

 

2017/18 Module Evaluations 



How will you use this learning in the future? 

 

•to think about what job I will get  

•I want to learn more  
 



Things you hope to do after today's event 
 
•To organise my own play  
•Doing more drama  
•To do more drama  
•Be happy do drama when I go home  
•Tell my mum about it/ show my broutrs how 
to be safe onlion  

 



Things you hope to do after today's 
event 

 

•To get more information about what 
they (the students) do every day  

•Learn very well/ improve work/ be 
smarter   

 











Strategic Plan  









One Module Aim 

To develop the students’ confidence and competence in planning and 
implementing drama lessons in the senior classes  

 





Still Image 

Hot seating 

Ritual  





MIE Student Feedback  
Level of engagement & Participation 

 

Seeing how children 
react to engaging in 
drama was also 
interesting as we were 
not under the pressure 
of being assessed 

It was 
beneficial to 
see how they 
engaged with 
the drama 

We learned that 
the children’s level 
of engagement in 
drama is quite 
high 

Evaluations 2017/2018 



MIE Student Feedback  
Level of engagement & Participation 

 

I was shocked 
by their 

participation I never taught drama 
before and found this 
experience beneficial as 
we could actually see 
how children engaged in 
a drama lesson 

It was good to 
see how 
involved the 
children get 

Evaluations 2017/2018 



MIE Student Feedback  
Theory into Practice 

Seeing and facilitating 
a full drama lesson 
made me understand 
drama as a process 
and not a product 

We could 
actually see how 
to expand and 
develop what we 
are learning in 
lectures 

It was beneficial 
to see how 
material we 
learned could be 
put into practice 

Evaluations 2017/2018 



MIE Student Feedback  

I feel it made me 
more confident 
about teaching 
drama and how to 
approach teaching it 

It changed my 
perspective on 
teaching drama. I 
was nervous about 
how to teach drama 
but I felt that this 
helped 

Seeing how 
children don’t 
judge you 
when you 
enter into role  

Confidence 

Alleviating Fear 

Evaluations 2017/2018 
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